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 538 Broadhollow Road, Suite 202  Melville, NY 11747  Tel 631.385.7780  Fax 631.385.7795

FUNCTIONAL BEHAVIOR ASSESSMENT/BEHAVIOR INTERVENTION PLAN


Student: Matthew Errante				
School: Mills Pond Elementary
DOB: 12/27/2009					
Grade: Kindergarten
Date:  		
Consultant: Janet Doyle, M.S. Ed., L-BCBA


BACKGROUND INFORMATION/REASON FOR REFERRAL:
Matthew is a 6.3 year old Kindergarten student with a classification of Speech and language Impairment.  Matthew receives the following services through the Committee on Special Education: 
(1) Integrated Co-Teaching services in the classroom
(2) Counseling in a small group (5:1) 30 minutes weekly
(3) Speech/Language Therapy individual 30 minutes weekly
(4) Speech/Language Therapy in a small group (3:1) 30 minutes weekly.  
Matthew requires support to manage behavioral needs to facilitate appropriate engagement in academic tasks and transition between activities in the classroom.  There are management needs to improve coping skills and to reduce behaviors that impede his learning, and behaviors that are disruptive to the learning of the other students in the classroom.  Matthew needs improvement in functional use of language, as well as attention skills to be able to attend to academic tasks without distraction.    

FUNCTIONAL ASSESSMENT METHODS USED:
A functional behavior assessment was conducted by this consultant. Matthew’s teacher, Ms. Patel and Ms. Stonehill completed The FAST (Functional Analysis Screening Tool), MAS (Motivation Assessment Scale) and a Problem Behavior Questionnaire. The teachers and classroom aides were interviewed by this consultant. This consultant directly observed Matthew on several occasions, in the classroom, during transitions, in the cafeteria during lunch, and during a Speech session.  Other methods included the teachers collecting data using ABC data, behavioral observations, and anecdotal data as well as attending Team meetings with Matthew’s teachers, social worker, speech teacher and school psychologist.  Upon completion of the functional assessment this consultant gained enough information to operationally define the target behaviors and their functions.   

OPERATIONALLY DEFINED TARGET BEHAVIORS and PERCEIVED FUNCTION:
TARGET BEHAVIORS FOR REDUCTION 

1) Refusal to complete task/work/activities:  Not following directions presented by classroom teacher (i.e., when asked to use certain materials, when asked to clean up during transition, when instructed to follow a model provided to complete ditto work), not accepting redirection from adult when prompting/assistance is needed (i.e., behavior based & skill based). 
In the hallway when Matthew is directed to come into the classroom with his peers, he sits on the floor and does not move. The other students go into the classroom, Matthew screams in a loud voice for 15 minutes in the hallway. 
Teacher directs Matthew to wash his hands; he sits on the floor and refuses to move. The other students wash their hands and sit down; Matthew sits on the floor screaming.  The students are taken into the hallway where the teacher continues with the lesson.  (The special Education teacher stays in the classroom – Does not give Matthew negative attention.)  Reminds him to let her know when he is ready to join his peers.   
· Function:  Escape from demand
2) Socially Inappropriate Behaviors in the classroom: Calling out in a loud voice when the teacher calls on another student.  “When is it going to be my turn?” Rising voice and throwing himself onto the floor.  “I want it to be my turn”.  Making loud noises when the teacher is teaching a lesson.
During transitions if another student is called to line up before Matthew he calls out in a loud voice, “I want to line up first”.  On the carpet during circle time when the teacher calls on another student, Matthew calls out in a loud voice, “I want it to be my turn”.  
Sitting in the hallway with the other students waiting to come into the classroom, Matthew licks his hands.  When the teacher asks him to stop, he smiles and continues to lick his hands. 
· Function:  Attention seeking and to access a tangible (an activity, an item a turn)


TOPOGRAPHY, FREQUENCY, DURATION and INTENSITY:  
Mathew throws himself on the floor, crying (tears running down his cheeks) in a voice loud so as to be heard outside the classroom with the door closed.  
Data collected by the teachers indicates that the behavior occurs on an average of three times during the school day lasting between 25 to 35 minutes.  

IMMEDIATE ANTECENDENTS AND/OR TRIGGERS TO BEHAVIOR:
1. A directive given to Matthew by the teacher/staff.  
2. Another student given praise or a turn
   
GOAL OF PLAN:
TARGET BEHAVIORS TO INCREASE/ REPLACEMENT BEHAVIORS

1. Increase waiting skills- waiting for desired item/activity.
2. Increase socially acceptable interactions with adults & peers.
3. Improve impulse control.
4. Increase direction following (individualized and group).
5. Increase functional communication skills- use expressive language to interact with people and environment.
6. Increase the ability to recognize and express emotions.  

PREFERENCE ASSESSMENT:
In a preference assessment conducted it was concluded that Matthew enjoyed playing games on the computer, enjoyed praise and attention.  

INTERVENTION PROCEDURE(S):

Proactive Strategies To Prevent The Occurrence of the Behavior 

1) Functional Communication Training (FCT): 
Address teaching FCT throughout the day to avoid maladaptive behavior from occurring
a) Function: tangible-To target the function of gaining access to tangible: 
· Teach to say when appropriate,  “It’s my turn”, “Can I have a turn”, 
b) Function: Escape- To target the function of escape from social demands: 
· Teach to say when appropriate, “Can I have some time”, “I’m not finished”, “I’m not ready”, 
c) Function: Escape- To target the function of escape from work demands:
· Teach to say when appropriate, “I need help”  “I’m Done”,  “I need a break”, 

2) Reinforcement System: Immediately following replacement behaviors targeted for increase social praise will be provided by the teacher aide/teacher (i.e., in the form of a “thumbs up” and/or “pat on back” and/or “high five”) and on the occasion paired with verbal praise (i.e., “good job”).  Teacher aide will notify the classroom teacher of appropriate behavior exhibited and classroom teacher will provide immediate behavior specific feedback (i.e., “Good job finishing your math problems, writing your sentences etc.”).  During the afternoon the classroom teacher will spend 1:1 time with Matthew providing contingent attention (i.e., ask him to help with special project for having such a great day).
For following directions, behavior specific praise will be provided (in the form of a “thumbs–up”, “nice waiting your turn” etc.)

3) Teaching socially appropriate behavior: to Encourage Socially Acceptable Interactions with Peers/staff:  During group counseling sessions, Social Worker will set up environment for success with appropriate activities/materials and model appropriate play and language.  Prompts will be provided for Matthew to initiate verbal exchanges to peers and to respond/maintain conversational interactions during session.   Special attention (verbal reinforcement) will be provided for appropriate interactions and appropriate responses.  The use of Role Playing to teach Matthew to identify/demonstrate two adaptive reactions to stress-provoking situations.  

4) Provide Warning to Transition: Prior to the presentation of a seated task assignment (i.e., ditto work), Matthew will be offered a “one minute warning” before having to transition from a preferred activity to less preferred.  

5) Provide Opportunities for Appropriate Escape Behavior:  During seated task assignments (i.e., ditto work), a visual break card will be present to remind Matthew that he can ask permission for a break while completing task.  A Velcro strip with three (3) break cards will be utilized to clearly represent the amount of breaks he can access within a _____ minute period.  Matthew works best when behavior momentum is present.  Continuous schedule of reinforcement (verbal praise) provided during seated tasks is suggested to improve participation and task completion.  

6) First/then Strategy with Embedded Choice Making- When appropriate Matthew will be given choices as to what task or activity he would like to complete first.   

7) Social Stories Targeting Emotions:  
a. Teach Identification of Emotions and Set up Opportunities for Matthew to Express Emotions:  Matthew will be presented with simulated scenarios (i.e., via social stories and verbal scenarios) where he will identify what emotion is being expressed (i.e., “Cathy wants to go to the playground but it’s raining outside how may she feel?”, “Aaron is using the computer, but Matthew wants to use it at the same time, how may Matthew feel?”).  The use of visual emotion identification cards will also be used to assist in teaching emotions.   
b. When Matthew expresses a negative emotion at school (e.g., frustration, anger, anxiety, sadness, impulsivity), he will identify and appropriately use a coping skill (e.g., perspective-taking, assertive-communication, deep breathing, problem-solving, planned positive activities) to maintain acceptable school behavior.


Consequence Strategies to Implement if Behavior Occurs:
1) Behavior Deficit
a. Prompt appropriate language (FCT-using phrases mentioned in proactive strategies)
b. Provide peer coaching when appropriate (I love the way_____ is waiting his/her turn)
c. Prompting provided to facilitate completion of activity/assignment.  If he refuses to complete a task, re-present it.  If he does not respond, prompt the response, then re-present the task again.  If he completes independently, reinforce.  If he needs prompting DO NO REINFORCE, just prompt him through it. 
d. Upon notification to classroom teacher, by support staff, additional directions provided by classroom teacher
e. Provide feedback “no” or “no equivalent”.  Refer to classroom rules.
f. Interrupt behavior & redirect to appropriate behavior
g. Increase proximity of teacher aide to Matthew


2) Skill Deficit
a. Modifications to assignment (i.e., intra-stimulus prompt)
b. Provide completed model (i.e., permanent product/ditto)
c. Modify time constraints (allow more time if needed for activity completion)
d. Prompt appropriate language (FCT-using phrases mentioned in proactive strategies)


PROGRESS MONITORING/MEASUREMENT PROCEDURES:
· On-going data collection will be collected by the School Team.
· Data will be analyzed weekly in order to assess effectiveness.
· Any new behaviors that emerge will be brought to the attention of the School Psychologist/Consultant, and a new functional assessment will be conducted as needed.
· Modifications to the plan will be made as needed. 

EVALUATION:  	Daily___X___Weekly_____Monthly______
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